
HIST 231
The Trans-Atlantic Slave Trade 
(Slavery in the Atlantic World)

Xavier University, Fall 2012

Mondays, Wednesdays, and Fridays, 3:00-3:50pm
Alter 216

Prof. Randy M. Browne      Office: Schott Hall 607
browner@xavier.edu       Hours: Wed. and Fri. 1:30-2:30pm, 
(513) 745-3231        and by appointment.
          

Additional information: I have set up a website for this course on Blackboard 
(blackboard.xavier.edu).  The site contains the syllabus and information about assignments, as well as 
links to useful resources and up-to-the minute announcements.

Overview

This course concerns one of  the most tragic and horrifying phenomena in the history of  the 
western world: the trans-Atlantic slave trade.  Over sixteen weeks, we will repeatedly encounter 
people’s inhumanity to each other.  Why would anyone want to spend so much time on a topic so 
grim?  I propose two reasons that work for me, and I also encourage you to think for yourself  about 
why you are interested in this and what the history of  the slave trade can tell us.

First, the Atlantic slave trade was foundational to the development of  the Americas and indeed the 
entire western world.  If  we want to understand how the U.S. (and not only the South), Western 
Europe, parts of  Latin America and the Caribbean, and much of  Africa got to be how they are now, 
we need to know something of  the human commerce that profoundly shaped them.

A second reason for studying the Atlantic slave trade is that this topic teaches us to be better 
historians and, more generally, sharper thinkers.  In terms of  content, we will have to grapple with 
the histories of  four continents and roughly four centuries.  Methodologically, we will confront both 
what historians have determined about the trade (and what is still in question) as well as how they 
have reached their conclusions.

By examining first-hand accounts by slaves and slavers, works of  fiction and film, and analyses by 
historians, we will seek to answer, among others, the following questions: Why were Africans 
enslaved?  Why did (some) African societies sell slaves?  Which came first, European racism or 
slavery?  How many enslaved people were involved in this trade, where did they come from, and 
where did they end up?  How were societies in Africa, the Americas, and Europe transformed by the 
trade?  How did slaves recast or maintain aspects of  their home cultures in their new circumstances?  
In what ways were they involved in the making of  American cultures?  Through interactive lectures, 
in-class discussions, and a variety of  written assignments and examinations you will have multiple 
opportunities to explore and debate the answers to these questions, learning about the slave trade 
while sharpening your critical thinking and communication skills.

Note: this syllabus is adapted, with permission, from a model developed by Professor Lisa Lindsay (University of  North 
Carolina at Chapel Hill).

1

mailto:browner@xavier.edu
mailto:browner@xavier.edu


Goals

This course has two basic goals.  The first, and probably the most obvious, is to help develop your 
knowledge about the origins, expansion, and decline of  the slave trade as well as its impact on four 
continents.  By the end of  the semester, you should be able to use historical evidence and knowledge 
gained from lectures, discussions, and readings to answer to the questions above.  Specifically, you 
should be able to:

• identify and describe the significance of  important events, individuals, and ideas in the history 
of  the transatlantic slave trade

• compare and contrast the similarities and variations in the slave trade and slavery over time and 
place 

• and explain how different societies and social groups in Africa, Europe, and the Americas 
participated in and were shaped by the slave trade.

The second major goal of  this course is to explore the challenges of  “doing history” by (a) 
evaluating historical interpretations and (b) engaging directly with primary sources.  The articles and 
excerpts from scholarly books written by professional historians that you will read reflect different 
styles of  historical analysis.  Historians often disagree with each other--both about what questions 
are worth asking and about what answers are most convincing.  By the end of  the semester, you 
should be able to read historical scholarship critically.  Specifically, you should be able to:

• identify an historian’s argument
• critically evaluate an historian’s reasoning, interpretive method, and use of  evidence
• and develop your own reasoned conclusions.

The primary sources (historical evidence produced at the time of  action by participants or 
observers) you will read provide opportunities to reflect on what different kinds of  documents can--
and cannot--tell us.  Written assignments and in-class activities are designed to give you hands-on, 
guided practice evaluating and interpreting different kinds of  historical evidence.  By the end of  the 
semester, you should be able to:

• make judgments about how to read and evaluate different kinds of  documents
• reflect on what a specific source can--and cannot--tell us
• and use this critical awareness to develop your own interpretation of  historical events.      

Student Responsibilities and Course Policies

I am glad you are in this course and I will do everything I can to help you do well.  To succeed, you 
will also have to do your part and accept certain responsibilities.  First, you need to show up to class 
meetings on time, prepared to participate.  Attendance and active participation are required (see 
below).  Second, you need to keep up with readings and submit assignments on time.  Finally, don’t 
hesitate to speak up when you have something to contribute, questions, or concerns.

Attendance
Attending class is a crucial part of  this course.  You can’t participate if  you don’t show up, and 
lectures and discussions are designed to be interactive.  At the same time, I understand that you have 
busy lives and that there may be the occasional emergency which prevents you from attending class.  
So, you can miss up to three class meetings with no direct adverse effect on your grade, though you 
are still responsible for turning in any assignments due in class before the due date and for any 
material that you miss while absent.  If  you miss more than three classes for whatever reason, however, 
I will lower your final grade by one full letter (e.g., if  your final grade is a “B,” but you missed class 
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four times, you will instead earn a “C” for the semester).  So, if  you’re thinking of  skipping class, 
remember what Woody Allen said: “Ninety percent of  life is just showing up.”

Deadlines
I will not accept any late Reading Response Questions (RRQs)--short written assignments due on 
discussion days--under any circumstances.  All other assignments submitted late will generally be 
marked down one letter grade per day late (e.g., an “A” essay due in class on Wednesday but 
submitted on Thursday morning will be marked as a “B” essay).  I will consider requests for 
extensions on a case by case basis and only if  you contact me at least 24 hours before the due date 
to discuss your situation.  Makeups for missed exams are very difficult to schedule, and requests for 
makeups will only be considered in the event of  a serious emergency or illness.   

Classroom Etiquette
Please be courteous to your fellow students and help us avoid disruptions.  If  you must arrive late to 
class (which I discourage), please try to be unobtrusive.  Also, turn off  your cell phone and do not open 
your laptop during class.  It’s impossible for others--not to mention you--to pay attention and 
participate while texting, emailing, checking out Facebook or Instagram, etc.  Finally, please be 
respectful when discussing and disagreeing with the ideas and opinions of  others.  Argument is an 
important part of  intellectual discussion and, indeed, the practice of  history, so I expect lively 
debates that will give you opportunities to work through problems, ask questions, and evaluate 
answers and interpretations together.  At the same time, I expect you to show respect toward others 
and their views, even if  they are very different than your own.        

Academic Integrity
I take plagiarism--presenting someone else’s work or ideas as your own--very seriously.  Please 
carefully study Xavier’s policy on academic honesty (http://www.xavier.edu/library/help/
academic_honesty.cfm) and note that penalties generally begin with failing the course.  I will refer all 
instances of  plagiarism to the proper disciplinary committee.  So, the best defense is prevention: 
learn to recognize what plagiarism is and how to properly cite the sources you use.  For advice on 
recognizing and avoiding plagiarism, see www.xavier.edu/library/xututor/plagiarism/definition.cfm  
For information about how to cite and footnote your sources, consult the Chicago Manual of  Style (the 
most commonly used style guide for historians and the format you will use in your written 
assignments this semester).  Finally, if  you have any questions about plagiarism or proper citation, 
just ASK!  I am happy to answer your questions and it’s better to prevent problems ahead of  time.

Academic Support Services
If  you think you may need an accommodation based on the impact of  a documented disability, 
please contact the Learning Assistance Center (745-3280), located on the fifth floor of  the 
Conaton Learning Commons, Room 514, to discuss your situation.  Please also schedule a time to 
talk with me about your needs as soon as possible.  I also encourage everyone to take advantage of  
the Writing Center (745-2875), located on the fourth floor of  the Conaton Learning Commons, 
Room 400, for help with written assignments.  For more information or to schedule an appointment 
with a tutor, see www.xavier.edu/writing_center/

Readings

There are three required books for this course, available at the Xavier bookstore:
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• Philip D. Curtin, The Rise and Fall of  the Plantation Complex, 2d ed. (Cambridge University Press, 
1998) 
• David Northrup (ed.), The Atlantic Slave Trade, 3rd ed. (Wadsworth, 2010)
• Barry Unsworth, Sacred Hunger (Norton, 1993).  Note that this fantastic novel is quite long.  You 
should begin reading it in early in the semester so that you are prepared for our first discussion of  it 
in Week 7, by which point you will need to have covered some 400 pages.  Trust me: it’s worth it. 
  
In addition to these books, we will also be reading many articles and book chapters which are 
available on the course Blackboard site (identified on the schedule below with “BB”).

Assignments and Evaluation

Your final grade will be based on several factors, including in-class participation, short written 
assignments, a mid-term and final exam, and a final research paper or review essay.  The breakdown 
is as follows:  
• Participation = 10% of  your grade.
• Map exercise, due in Week 3 = 5% of  your grade. 
• Four short (1-2 pages) answers to the Reading Response Question(s) (RRQs) posed for each 

discussion day = 20% of  your grade (5% for each RRQ).  Provide a thoughtful, coherent narrative 
answer to the question(s), based on the reading for that day as well as your own analysis.  Your 
answer should be in the form of  paragraphs, typed, and submitted by the start of  the relevant 
discussion day.  Your responses will be graded on a scale of  1-10.  Please note that there are eight 
possible reading response questions, so you may choose the ones you answer.

• Midterm exam on Wed., Sept. 26 = 15% of  your grade.  Your exam grade will be based on your 
ability to use sources to make a thoughtful interpretation or analysis of  major historical ideas, 
change or events.  I will provide more details before the exam, and we’ll review together.

• Assignment on Stephen Spielberg’s Amistad (Dreamworks Productions, 1997), due in Week 13 = 
10% of  your grade.  You will need to watch this on your own (it’s available at the Xavier library 
and on Netflix).

• A short (6-8 page) research paper on a topic of  your choice (approved by me); OR a critical review 
of  a slave trade memoir, due on Wed., Dec. 5 = 20% of  your grade.  Instructions and suggested 
topics will be posted on Blackboard.  A rough draft (due Mon., Nov. 19) is mandatory.  Deadlines 
are firm: lateness will result in a reduction of  your grade.

• Final exam on Thu., Dec. 13 = 20% of  the course grade.  Your exam grade will be based on your 
ability to use sources to make a thoughtful interpretation or analysis of  major historical ideas, 
change or events.  I will provide more details before the exam, and we’ll review together. 

Course Schedule

* Please note that I reserve the right to change the following schedule in the event of  extenuating 
circumstances.  Any changes will be announced in class and on Blackboard ASAP.  

Part I
The Origins of  the Atlantic Plantation Complex

In the first week, I will introduce the course and give a broad overview of  the slave trade based on recently 
compiled statistics.  During weeks two and three, we will examine worldwide slavery before 1492, what West 
Africa was like before the slave trade, the initial contacts between Europeans and Africans, and the 
emergence of  the slavery-based “plantation complex.”
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Week 1  Introduction

Wed., Aug. 22  Orientation

Fri., Aug. 24  The numbers
Please bring your laptops to class today.

• David Eltis and David Richardson, “The Achievements of  the ‘Numbers Game’,” in 
Northrup, ed., The Atlantic Slave Trade, pp. 81-86
• Explore the Transatlantic Slave Trade Database, at http://slavevoyages.org and read David 
Eltis’s essay, “A Brief  Overview of  the Trans-Atlantic Slave Trade,” at http://
www.slavevoyages.org/tast/assessment/essays-intro-01.faces

Week 2 Slavery in Western Europe and Western Africa

Mon., Aug. 27  Slavery in the Western World before 1492
• Curtin, “Mediterranean Origins,” chapter 1 of  The Rise and Fall of  the Plantation Complex

Wed., Aug. 29  Introduction to Western Africa
• Curtin, “Africa and the Slave Trade,” chapter 3 of  The Rise and Fall of  the Plantation Complex

Fri., Aug. 31  Discussion: What can we learn from the story of  one captive?
• Read, analyze, and be ready to discuss the following memoir on the Blackboard site (under 

“Course Documents”): Venture Smith, A Narrative of  the Life and Adventures of  Venture 
(New London, Conn.: Charles Holt, 1798), chapter 1.

• Reading Response Question (RRQ): What impression does Venture Smith want to convey 
about the West African society in which spent his early years?  What does he emphasize 
about how he was captured by slave traders and taken to the coast for sale?  What 
questions does this account raise for you (explain)?

Week 3  Beginnings 

Mon., Sept. 3  Labor Day: no class

Wed., Sept. 5  The maritime revolution; or Christopher Columbus goes to Africa
• BB: Bohannan and Curtin, “The Maritime Revolution,” in their Africa and Africans, 4th ed. 
(1995), pp. 172-74

Fri., Sept. 7  The birth of  the plantation complex
• Curtain, “Sugar Planting: From Cyprus to the Atlantic Islands,” chapter 2 of  Plantation 
Complex 
• David Eltis, “Early Slaving Voyages,” in “A Brief  Overview of  the Trans-Atlantic Slave 
Trade” at http://www.slavevoyages.org/tast/assessment/essays-intro-04.faces 
• Map assignment due in class (find this assignment on Blackboard, under 
“assignments”)

Part II
The First Two Centuries of  the Slave Trade

The period from roughly 1500 to the early 1700s saw the foundation of  the Atlantic slave system. Yet in 
many ways New World slavery differed during this era from our typical notions of  plantation-style bonded 
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labor. During the next three weeks, we will examine the emergence of  labor demand in the Americas and the 
developments in Africa related to filling that demand. We will also look at the early years of  the European 
slaving business. Finally, we will examine slave culture and resistance during these “charter generations.”

Week 4  Africans and the Slave Trade

Mon., Sept. 10  Why did Africans sell slaves?  Part 1  
• John Thornton, “Africa’s Effects on the Slave Trade,” in Northrup, Atlantic Slave Trade, pp. 
110-117 
• Hawkins, “An Alliance,” in Northrup, Atlantic Slave Trade, pp. 88-89 
• Reread Curtin, chapter 3 of  Plantation Complex 

Wed., Sept. 12  Why did Africans sell slaves?  Part 2

Fri., Sept. 14  Discussion: Slavery in Africa
• BB: John Thornton, “Africa and the Africans,” in Slavery, edited by S. Engerman, S. 
Drescher and R. Paquette (2001), pp. 54-56
• BB: Suzanne Meirs and Igor Kopytoff, “Slavery in Africa,” excerpted in Robert O. Collins 
(ed.), Problems in African History: The Precolonial Centuries (1993), pp. 264-276
• BB: excerpt from Ibn Battuta, Travels in Asia and Africa, 1325-1354
• BB: Letter from Afonso I of  Kongo to João III of  Portugal, 1526 in Lindsay, Captives, pp. 
78-79
• RRQ: On the basis of  these primary and secondary sources, how would you describe the 
nature and extent of  slavery in Africa before, or in the early stages of, the Atlantic slave 
trade?  To what extent does the evidence in the primary documents (Ibn Battuta and 
Alfonso I) confirm or contradict the arguments made in the secondary documents 
(Thornton, Meirs and Kopytoff)?

Week 5  Slavery and Culture in the New World

Mon., Sept. 17  Expansion of  the plantation complex in the 1600s
• Curtin, “The Sugar Revolution and the Settlement of  the Caribbean,” chapter 6 in 
Plantation Complex; and “Anarchy and Imperial Control,” chapter 7

Wed., Sept. 19  Cultures of  slavery in the early Americas
• BB: Ira Berlin, “Introduction: The Charter Generations,” in Many Thousands Gone: The First 
Two Centuries of  Slavery in North America (1988), pp. 15-28  

Fri., Sept. 21  Discussion: Why African slaves?
• Selections by Williams, Eltis, Davis, and Heywood and Thornton in Northrup, Atlantic Slave 

Trade, pp. 1-26
• BB: Excerpts of  accounts by Richard Ligon and Moreau de Saint-Méry in Lindsay, Captives, pp. 

48-50
• RRQ: According to primary and secondary sources, what factor(s) best explain European 

reliance on African slaves.  Was slavery based on racial or economic foundations?  Neither? 

Week 6  The midterm (and marronage)

Mon., Sept. 24  Midterm review: What have we learned? 
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Wed., Sept. 26  Midterm exam

Fri., Sept. 28  Maroons and other features of  frontier slave societies
• Curtin, “Slave Societies on the Periphery,” chapter 8 of  Plantation Complex 
• BB: Richard Price, “Maroons and their Communities,” in Heuman and Walvin, eds., The 
Slavery Reader, 608-625

Part III
The Plantation Generations

Now, we’ll devote two and a half  weeks to studying the peak years of  the Atlantic slave trade, roughly 
during the 1700s and into the 1800s.  Far more slaves were brought from Africa to the Americas during 
this century than during the previous 200 years, and, as we will see, slavery during this period was in general 
at its most rigid and oppressive.  We will look not only at the plantation system in the Americas, but at the 
vast commercial networks based in Europe and Africa which supplied millions of  people to it.  Memoirs 
from, and a novel about, this period tell us not only of  the conditions for slaves and slavers, but also of  the 
ways they understood their individual positions in this global commerce.

Week 7  The Plantation Generations

Mon., Oct. 1  The plantation generations; or the slave trade at its peak
• BB: Berlin, “Introduction: The Plantation Generations,” in Many Thousands Gone, pp. 
93-108

Wed., Oct. 3  European organization of  the trade
• Curtin, “Atlantic Commerce in the Eighteenth Century,” chapter 10 of  Plantation Complex

Fri., Oct. 5  Discussion: the workings of  the slave trade
• Unsworth, Sacred Hunger, Book 1 (pp. 1-391)
NOTE: I think this is a terrific and useful book, and I encourage you to read all of  it.  
However, if  you find it utterly necessary to skimp on some parts, you can probably omit the 
following chapters without compromising our purposes too much: 5, 7, 9, 15, 17, 19, 21, 23, 
25, 36.  On the other hand, the following chapters are absolutely key for our discussions and 
must be read: 24, 27, 32, 35.
• RRQ: What is the “sacred hunger” of  the title?  Why does the author use religious 
overtones to describe this hunger?  Who has the “sacred hunger”?

Week 8  The Slave Trade in Africa

Mon., Oct. 8  African dynamics at the trade’s peak.  Part 1
• David Eltis, “The African Side of  the Trade” in “A Brief  Overview of  the Trans-Atlantic 
Slave Trade” at http://www.slavevoyages.org/tast/assessment/essays-intro-06.faces 
• Mungo Park, “West Africa in the 1790s,” in Northrup, Atlantic Slave Trade, pp. 28-34 
• Curtin, “The Slave Trade and the West African Economy in the 18th Century,” ch. 9 of  
Plantation Complex

Wed., Oct. 10  African dynamics at the trade’s peak.  Part 2
• Keep reading Sacred Hunger!  Catch up if  you didn’t make it through Book 1 for last week 
and/or make progress on what we will discuss in week 11.
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Fri., Oct. 12  Fall break: no class
• Traveling for break?  Take Sacred Hunger with you.  Staying at home?  Fight boredom with 
Sacred Hunger.   

Week 9  Experiences of  the Enslaved

Mon., Oct. 15  The Middle Passage
• David Eltis, “The Middle Passage” in “A Brief  Overview of  the Trans-Atlantic Slave 
Trade” at http://www.slavevoyages.org/tast/assessment/essays-intro-07.faces 
• Joseph C. Miller, “West Central Africa,” in Northrup, Atlantic Slave Trade, pp. 39-45 
•  Herbert S. Klein, “Profits and Losses,” in Northrup, Atlantic Slave Trade, pp. 76-81 

Wed., Oct. 17  Living and dying in the Diaspora
• BB: Stephanie Smallwood, “Life and Death in Diaspora,” in her book, Saltwater Slavery: A 
Middle Passage from Africa to American Diaspora (2007), pp. 182-207
• BB: Linda Heywood, “The African Diaspora: Resistance and Survival,” in Captive Passage: 
The Transatlantic Slave Trade and the Making of  the Americas (2002), pp. 99-121

Fri., Oct. 19  Discussion: the Middle Passage
• Baquaqua, “An African’s Ordeal,” and Buxton, “An Abolitionist's Evidence,” in Northrup, 
Atlantic Slave Trade, pp. 56-69 
• BB: Stephanie Smallwood, “The Living Dead aboard the Slave Ship at Sea,” in Saltwater 
Slavery, pp. 122-152
• Revisit Unsworth, Sacred Hunger, chapter 35
• RRQ: What do you think were the most difficult features of  the Middle Passage for 
enslaved captives?  What were the most significant effects of  those hardships?

 
Part IV: The Meaning of  Freedom in the Age of  Revolution

The time period including the American Revolution and the European revolutionary movements of  the 
mid-19th century has been called the “Age of  Revolution.” As we will see over the next three weeks, slaves 
also carried out revolutions during this period, sometimes in conjunction with other revolutions and sometimes 
on their own.  Slaves’ rebellions helped to propel the movements some Europeans and Americans launched 
against the slave trade and slavery itself.  But paradoxically, the Age of  Revolution also saw an expansion of 
slavery in those areas where it was not abolished and a further hardening of  the white supremacy which 
underpinned it, as we will see in our treatment of  19th century slavery across the Americas.  Moreover, even 
where slavery was abolished, what freedom would actually entail was very much an open question.  Did 
freedom mean political citizenship, physical safety, and access to land, as many freedpeople hoped, or did it 
provide a new context for disfranchisement and subservience?

Week 10  The American and Haitian Revolutions

Mon., Oct. 22  Slavery in the Age of  Revolution
• BB: Ira Berlin, “Introduction: The Revolutionary Generations,” in Many Thousands Gone, pp. 
217-227
• Curtin, “The Democratic Revolution in the Atlantic Basin,” ch. 11 of  Plantation Complex  
• BB: Caesar Sarter, “Essay on Slavery” (1774), in Humphrey, Voices of  Revolutionary America

Wed., Oct. 24  The Haitian Revolution
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• Curtin, ch. 12 of  Plantation Complex, “Revolution in the French Antilles”

Fri., Oct. 26  Discussion: The Ambiguities of  Antislavery
• Unsworth, Sacred Hunger, Book 2, especially Part 9
• RRQ: Contrast the ideals of  freedom held by Paris and Kereiku. What kind of  system did 
each of  them think would replace African slavery on their island?

Week 11  “Abolition” of  the Slave Trade

Mon., Oct. 29  British Antislavery
• Adrian Hastings, “Black Abolitionists,” and Osei Bonsu and Eyo Honesty II, “African 
Opponents of  Abolition” in Northrup, Atlantic Slave Trade, pp. 153-163

Wed., Oct. 31  Discussion: Why did British lawmakers abolish their slave trade?
• Eric Williams, “Slavery, Industrialization, and Abolition” in Northrup, Atlantic Slave Trade, 
pp. 132-138 
• BB: Seymour Drescher, “The Williams Thesis After Fifty Years,” in Northrup (ed.), The 
Atlantic Slave Trade, 2nd ed., pp. 141-149 
• David Brion Davis, “Morality, Economics, and Abolition,” in Northrup, Atlantic Slave Trade, 
pp. 139-146
• RRQ: If  British lawmakers abolished the slave trade largely because they determined that it 
was immoral, why hadn’t they done so twenty, fifty, or a hundred years earlier?  What was 
new in the early 19th century that facilitated slave trade abolition? 

Fri., Nov. 2 “Abolition” and The Expansion of  the South Atlantic Slave Trade  

Week 12  Sugar Without Slaves, Emancipation without Freedom

Mon., Nov. 5  The End of  Slavery in the British Colonies
• Michael Craton, “Slave Revolts and the End of  Slavery,” in Northrup, Atlantic Slave Trade, 
pp. 164-175 
• Curtin, “Readjustments in the Nineteenth Century,” ch. 13 of  Plantation Complex

Wed., Nov. 7  Post-Emancipation Struggles in the Caribbean  

Fri., Nov. 9  Discussion: The Ambiguities of  Emancipation
• James Williams, A Narrative of  Events, since the First of  August, 1834, by James Williams, an 
Apprenticed Labourer in Jamaica (1837), at http://docsouth.unc.edu/neh/williamsjames/
williams.html/ 
• RRQ: What features of  life under apprenticeship does Williams emphasize?  What, 
according to Williams’s account, were the major similarities and differences in slavery and 
apprenticeship? 

Part V
The End of  the Slave Trade?

During the final weeks of  the class, we will explore the late period of  the slave trade as well as assess the 
effects of  the slave trade in Europe, the Americas, and Africa.  To do so helps us to come to grips with 
African agency in the trade.  Although African individuals and groups participated in and benefited from 
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the trade, overall Africa suffered losses while Europe and Euro-America gained.  Do you think these 
differential effects warrant reparations in the contemporary era?  Finally, we will link the slave trade to the 
racism and imperialism of  the nineteenth century.

Week 13 Slavery After Abolition 

Mon., Nov. 12  Declining Slavery in Cuba and Brazil
• No reading.  Keep working (or get started!) on your paper.  You’ll need a rough draft by 
next Monday.

Wed., Nov. 14  Expanding Slavery in the United States
• BB: Ira Berlin, “The Migration Generations,” in his Generations of  Captivity: A History of  
African American Slaves (2004), pp. 160-209  

Fri., Nov. 16  Discussion: the Politics of  the Illegal Slave Trade
• Amistad: Watch the film on your own, complete worksheet to turn in, and come to class 
ready to discuss the video and its historical context.  No RRQ this week. 

Week 14  Writing Workshop

Mon., Nov. 19  Writing Workshop
• Come to class with a rough draft of  your paper for peer editing.  The rough draft is 
mandatory.  You must attach your rough draft and peer edits to your final draft when you 
turn it in.

Wed., Nov. 21  Thanksgiving: no class

Fri., Nov. 23  Thanksgiving: no class 

Week 15  Legacies of  the Trans-Atlantic Slave Trade

Mon., Nov. 26  The End of  Slavery in the Americas
• Curtin, “The End of  Slavery in the Americas,” ch. 14 of  Plantation Complex  

Wed., Nov. 28  Effects of  the Slave Trade on Europe

Fri., Nov. 30  Effects of  the Slave Trade on Africa
• Selections by Rodney and Manning in Northrup, Atlantic Slave Trade, pp. 89-110

Week 16  Conclusions

Mon., Dec. 3  Aftermaths: Imperialism and New Slave Trades
• Antislavery International, “Modern Slavery,” at http://www.antislavery.org/english/
slavery_today/default.aspx

Wed., Dec. 5  Final Exam Review: What have we learned?
• Final paper due (with peer edited rough draft attached) in class.

FINAL EXAM: Thursday, Dec. 13, 1:00 - 2:50pm

10

http://www.antislavery.org/english/slavery_today/default.aspx
http://www.antislavery.org/english/slavery_today/default.aspx
http://www.antislavery.org/english/slavery_today/default.aspx
http://www.antislavery.org/english/slavery_today/default.aspx

